Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Thomas Jolyffe Primary
School

Number of pupils in school 372

Proportion (%) of pupil premium eligible pupils 33.8 (126)

Academic year/years that our current pupil premium 2021-22

strategy plan covers (3 year plans are recommended) (Most actions will remain

in place beyond this, but

may change slightly
depending on future
funding)

Date this statement was published

September 2021

Date on which it will be reviewed

July 2022

Statement authorised by

Helen Dunnico

Pupil premium lead

Helen Dunnico

Governor / Trustee lead Kathy Copley
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £150,880

Recovery premium funding allocation this academic year £ 15,370

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £166,250

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our Pupil Premium numbers have risen significantly during 2020-21 from 98 to 126. Many
families’ circumstances changed due to the pandemic and this has potentially had a negative
impact on their children.

We naturally aim to ensure that all our pupils have good levels of literacy and numeracy and the
ability to apply their skills in a range of situations. Ultimately, we want pupils to see
themselves as learners, understanding that mistakes lead to progress and feeling confident that
they can succeed. We recognise that for many of our disadvantaged pupils this is particularly
challenging, with emotional well-being, being a considerable barrier to their learning and their
outlook on life.

Our strategy therefore aims to support pupils both academically and socially/emotionally
throughout their time at school in order that they develop fluency in core subjects, but also that
they see value in this and have high aspirations for their future.

We believe that quality first teaching is the most important factor in ensuring that pupils make
good progress. This is where new concepts are introduced, practised and reinforced, and where
misconceptions can be addressed. Here, pupils do not learn in isolation, gaining guidance not
only from skilled professionals but also from peers which for many pupils is a very supportive
experience. We have provided opportunities for staff to share aspects of good practice and have
identified some key priorities for whole school professional development. Through providing
staff with the opportunity to refresh and develop skills, we aim to ensure that pupils also receive
consistent high quality input.

We also recognise that there is a place for specific targeted intervention for pupils who require
some intensive support, particularly where pupils have missed key concepts, or have other
barriers to learning such as language barriers. This year, we have targeted most of this support
at year groups (Y2/3) who have been most adversely affected by two long periods of lockdown
meaning that they missed significant amounts of in school learning. We know also, that for
many pupils across the school accessing online learning was not always easy and therefore this
will have contributed to further gaps developing in knowledge and skills.

Finally, our strategy focuses on pupils’ social and emotional well-being. For many of our
disadvantaged pupils, emotional stability is a significant challenge and as a result, many
struggle to access learning consistently. As a school, all staff receive CPD in supporting pupils
well-being in the classroom and for many this is effective. However, there are pupils who
require more intensive and specialised support. The school’s pastoral team, provide a wide
range of support for pupils including breakfast club, self-esteem group, friendship group,
lunchtime nurture, 1:1 mentoring, and full nurture provision. We have extended the role of our




new pastoral lead to offer support to families whose circumstances may be negatively impacting
on children’s ability to settle in school and access learning.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Disadvantaged pupils are making less progress than other non-disadvantaged pupils
in reading across the school. Some pupils have made little or no progress during two
significant lockdowns and the attainment gap between them and other pupils has
widened.

Disadvantaged pupils are making less progress than other non-disadvantaged pupils
in writing across the school. Some pupils have made little or no progress during two
significant lockdowns and the attainment gap between them and other pupils has
widened.

Disadvantaged pupils are making less progress than other non-disadvantaged pupils
in maths across the school. Some pupils have made little or no progress during two
significant lockdowns and the attainment gap between them and other pupils has
widened.

PSED skills when children enter reception are lower for pupils eligible for PP than for
other pupils. As a result, this slows pupils’ ability to access the learning opportunities
both in reception and in subsequent years. Two significant lockdowns has also meant
that children across the school have missed out on vital interaction with others and
they have therefore been unable to develop important skills that would support
future learning.

Language skills when children enter reception are lower for pupils eligible for PP than
for other pupils. This has been exacerbated by two significant lockdowns as pupils
have missed many opportunities to develop language skills over a sustained period.
PP pupils in Y1 and Y2 also have language skills below the standard expected for their
age and compared to other pupils as they have also missed vital opportunities to
develop these skills. As a result, pupils are less able to communicate effectively in
both academic and social situations which slows their learning in reception and in
subsequent years.

Some pupils have considerable social and emotional needs which require support
from outside agencies as well as from the School’s own nurture provision. Lockdown
has been particularly challenging for some families and this has impacted long term
on pupils returning to school and being able to focus on learning. The numbers of
pupils who have become eligible for the PP during 2020-21 has risen significantly and
the change in some families’ personal circumstances has impacted negatively on
children.

Attendance rates for pupils eligible for PP are lower than other non-PP pupils which
negatively impacts on pupils ability to access learning opportunities.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Disadvantaged pupils progress in reading begins
to accelerate and the attainment gap between
them and other non-disadvantaged pupils is
reduced. We recognise that within one academic
year, this gap will not be closed for some pupils,
and many of our strategies will be implemented
over a longer-term period.

Pupils eligible for PP across the school make at
least as much progress in reading as Non- PP
pupils during the academic year. Measured
throughout KS1land KS2 at assessment points
and through successful internal moderation,
across the phase and at cluster level. Pupils
with identified other significant needs make
good progress from their starting points which
will be measured at assessment points
throughout the year and at SEN reviews.

Disadvantaged pupils progress in writing begins
to accelerate and the attainment gap between
them and other non-disadvantaged pupils is
reduced. We recognise that within one academic
year, this gap will not be closed for some pupils,
and many of our strategies will be implemented
over a longer-term period.

Pupils eligible for PP across the school make at
least as much progress in writing as Non- PP
pupils during the academic year. Measured
throughout KS1land KS2 at assessment points
and through successful internal moderation,
across the phase and at cluster level. Pupils
with identified other significant needs make
good progress from their starting points which
will be measured at assessment points
throughout the year and at SEN reviews.

Disadvantaged pupils progress in maths begins to
accelerate and the attainment gap between them
and other non-disadvantaged pupils is reduced.
We recognise that within one academic year, this
gap will not be closed for some pupils, and many
of our strategies will be implemented over a
longer-term period.

Pupils eligible for PP across the school make at
least as much progress in maths as Non- PP
pupils during the academic year. Measured
throughout KS1land KS2 at assessment points
and through successful internal moderation,
across the phase and at cluster level. Pupils
with identified other significant needs make
good progress from their starting points which
will be measured at assessment points
throughout the year and at SEN reviews.

Develop pupils’ personal and social skills in EYFS
and KS1 so that they access all learning
opportunities and made good progress from their
starting points.

Continue to support pupils personal, social and
communication skills in KS2 enabling them to
further access the curriculum and become
confident learners

All PP children achieve the expected standard in
PSE, in EYFS. Pupils make good progress from
their starting points in reading, writing and
number.

All PP pupils across the school make good
progress in core subjects.

Develop pupils’ communication and language
skills in EYFS and across both key stages.

All PP pupils achieve at least the expected
standard in Communication and Language
(ELGs). Pupils make good progress from their
starting points in reading and writing.




Support identified PP pupils to be comfortable in
coming into school and accessing learning
enabling them to make good progress from their
starting points.

Identified PP pupils are able to come into school
and settle, accessing learning.

Identified PP pupils make good progress from
their starting points.

Rates of attendance for PP pupils improves and
are at least in line with other non-PP pupils across
the school.

Measured by attendance figures and compared
to previous years. Rates of attendance are also
compared to that of non-PP pupils at key
assessment points throughout the year.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 6,500 (Some costs still to be confirmed)

development of Oracy across the
school.

developing oracy skills across the school.

‘oral language interventions aim to support
learners’ use of vocabulary, articulation of
ideas and spoken expression.” (EEF).

EEF state that pupils progress can be
accelerated on average 6 months through
effective use of language.

DfE ‘New Reading Framework’ highlights the
importance of spoken language. As children
develop the skills of an articulate and
competent speaker, this will support them in
becoming competent readers and writers.

Activity Evidence that supports this Challenge
approach number(s)
addressed
CPD to focus on elements of EEF Guide to Pupil Premium states that 1,2,3,4,5.
quality first teaching, initially ‘Good teaching is the most important
delivered by LIO. (Catherine lever schools have to improve outcomes
Nyman). Follow up for disadvantaged pupils.’
monitoring activities
supported by LIO.
CPD and ongoing sharing of EEF shows that effective quality feedback | 1,2,3,4,5.
good practice focused on quality can accelerate pupils’ progress by up to 6
feedback to impact on pupil months.
progress.
Purchase of ‘Teaching Rebooted’ | Focus on aspects of quality first teaching 1,2,3,4,5,
by Jon Tait for all teaching staff. which has significant impact on pupil
progress. The book contains a range of
research evidence and provides practical
strategies to support development of
teachers’ practice.
Provide phonics training Government document, ‘The Reading 1,2
throughout the year, particularly Framework’, lists a range of evidence
for KS2 staff to ensure that those | stating the importance of phonics in
children who have significant children learning to read, enjoying
gaps in knowledge are supported | reading and ultimately being able to
to make progress and become access further learning across the
proficient readers. curriculum independently.
Source CPD to support the EEF research states the importance of 1,2,3,4,5.




Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £ 70,400 (Some costs to be confirmed)

specific year groups,
starting with Y6 to
provide additional

states that pupils progress can
accelerate on average by 5 months.

Activity Evidence that supports this Challenge
approach number(s)
addressed
Qualified teacher EEF research on small group tuition 1,2,3.
employed to release states that pupils progress can
class teacher to carry accelerate on average by 5 months.
out interventions in Ac_gordlng to EEF, this is also true of 1:1
reading, writing and tition. _
maths, in identified _'I(;hrci[l_Jfghout_Itﬁe year, tiachelrsdwnl .
identify pupils’ gaps in knowledge an
year groups. skills and plan interventions (individual
or group) to address these.
Teaching Assistants to EEF research states that support from 1,2,3,
carry out Precision TA’s can accelerate pupil progress by 4
Intervention, focusing months on average, providing they are
on pupils who need effectively deployed by class teachers.
recent learning re- Class teachers are responsible for
enforcementor identifying which pupils need further
providing pre-tutoring. support following a lesson and ensuring
These are always that TA’s understand the concepts being
directed by the class reviewed.
teacher. These are
always short sessions,
approximately 10-
15mins so that pupils
do not miss teaching
input.
Complete the Nuffield Originally developed at the University of | 1, 5.
Early Language York, and recently verified by EEF.
Intervention (NELI) for Pupils expressive language skills,
Y1 Pupils including vocabulary and grammar
Begin a further improves by approximately 3 months.
identified Reception started this programme following the
pupils. second lockdown, and will complete it
during 2021-22.
Children in reception 2021-22 will be
assessed and will start the programme
during this year.
Additional teacher to EEF research on small group tuition 3
support maths pupils’ states that pupils progress can
progress in Y6. accelerate on average by 5 months.
Class teachers in EEF research on small group tuition 3




targeted interventions
for pupils in maths
before school.

Implementation of the Relax Kids supports the Department of 4.,6.
‘Relax Kids’ programme | Health National Guidance for Mental
in Reception initially. Health in schools. It is a research
Look to revisit with based mindfulness and relaxation
Y1/Y2 pupils throughout | techniques programmed for children.
the year.
Employ a trained Forest | There is extensive research to show 3,4,5,6.
School Teacher to lead that a Forest School programme
Forest sessions for Y2. supports, well-being, confidence,
These children missed problem-solving skills and resilience.
a significant amount of These include, the University of Exeter
these sessions in R/Y1 (2019), Natural England (2016),The
due to lockdown. The Forestry Commission (2008)
outdoor learning
environment will
support their social and
emotional development,
enhance language skills
and build resilience.
Purchase a reading EEF states that effective teaching of 1,4,5.
scheme to support reading comprehension strategies can
children in KS2 who are | accelerate pupils’ progress by
struggling to develop approximately 6 months.
fluencyand Scheme purchased will be research
comprehension in backed. Costs still be confirmed
reading.
Teaching Assistants to EEF states that Teaching Assistant 1
hear PP pupils read intervention can accelerate pupils’
regularly, and at least 2 progress by approximately 4 months.
additional times from Teaching Assistants are supported to
the class teacher. hear pupils read, by having targeted
guestions.
Subscribe to Times Pupils can access this at school and at 3
Table Rockstars to home, both individually or with an adult
support pupils’ times support.
table knowledge from EEF evidence for parental support
Y2. states that parental support, when given
can accelerate pupil progress by 4
months. Some pupils will not receive
this support and so will also be able to
access this programme in school.
Subscribe to ‘My Maths’ | When given has homework, pupils can 3

online support
intervention. This can
be used in school or
given as homework.

access this individually or with an adult
support.

EEF evidence for parental support
states that parental support, when given
can accelerate pupil progress by 4
months. Some pupils will not receive
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this support and so will also be able to
access this programme in school.

Purchase additional
workbooks for core
subjects to supplement
learning for all PP
pupils, starting with
those in Y6 and Y2.

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 65,100

association

and using many of the resources
supports the well-being of all pupils.

Activity Evidence that supports this Challenge
approach number(s)
addressed
Pastoral team to Maslow’s hierarchical table of needs 6,7
support the social and clearly shows that if pupils basic needs,
emotional needs of including emotional needs are not met,
identified pupils. This they will not be able to access learning
ranges from full nurture and other needs higher up the table.
provision (4 afternoons | EEF states that social and emotional
per week), to 1:1 learning can add up to 4 months to a
mentoring, breakfast pupil’s academic progress. It also
club, self-esteem acknowledges that there are
groups and lunchtime considerable benefits to pupils in terms
club. of well-being, where pupils learn to
manage emotions successfully, and are
therefore being more able to access
learning.
Subscription to It is clear that pupils who are attending 7
Warwickshire school regularly make better progress
Attendance Service to that pupils who do not. Those with poor
support families whose or sporadic attendance develop large
children have low gaps in knowledge and skills and
attendance. become less motivated to access
learning in school.
Ensure that the learning A study by Salford University (2015) 1,2,3,4,5,6
environments found that a well-designed learning
throughout the school environment promotes children’s
support and promote motivation and engagement in learning.
learning, including book
areas, ensuring displays
are language rich
Subscription the PSHE Following the proposed curriculum plan 6
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Total budgeted cost: £ 142,000{(SomecostSStillfoibeconfirmed)
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

Pupil Premium Strategy for 2020-21 are detailed on the strategy plan for that year.
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.
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